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CALTA21 Pre- and Post-Institute Survey Results 

 
The first of four “official” CALTA21 institutes took place in February of 2012 at El 

Museo del Barrio. This was followed by an institute in June of 2012 at the Rubin Museum of 
Art. A third institute was held in February of 2013 at the Godwin-Ternbach Museum at Queens 
College-CUNY, followed by a fourth institute in September of that year at the Katonah Museum 
of Art.  These institutes varied from the original three-day institute designed during an 
implementation grant from IMLS. They were re-designed to encompass two-days of professional 
development with a follow-up day of observation and support for literacy teachers, ESL faculty, 
and museum docents once they had begun to implement the CALTA21 curriculum in their 
classroom or museum education position.  As with the pilot institute, this professional 
development experience was designed to expose participants to the need for art museums to 
become more responsive to non-native English speaking immigrant audiences, to teach the 
theory behind Visual Thinking Strategies (VTS), to teach and practice the VTS method itself, 
and, finally, to allow the participants to practice the methodology in the galleries of the various 
museums. In order to ascertain the impact of the original institutes on the participants, entrance 
and exit surveys were administered. In all, 80 professionals, adult literacy, college ESL faculty, 
CUNY Language Immersion Program instructors and museum educators and docents 
participated in the four “Implementation Cycle” CALTA21 institutes over the course of the 
three-year grant period. Implementation of the CALTA21 curriculum occurred in 22 classrooms 
across the various institutions reaching 450 English Language Learners.  

Of those 80 participants, sixty-two (62) educators responded to at the beginning of each 
institute. All participants were asked a series of questions to ascertain their familiarity with the 
concepts to be discussed, as well as to get a sense of their own learning expectations during the 
course of the institutes. Participants were first asked to describe the experiences they had with 
adult English Language Learners during the course of their professional careers.  Only 7 
(roughly 11%) out of 62 participants had little or no experience with ELLs. The remaining 55 
(89%) participants had at least 3 or more years of experience with ELLs. The range of 
experiences of the participants also varied, as would be expected given their career diversity. 
Throughout the course of the four institutes, we were able to provide professional development 
experiences to those who worked with elementary through college level students, family ESL 
programs, adult ESL programs, as well as pre-college language immersion programs.  

Participants were asked to “Describe your experiences using art images as a teaching 
tool.”  All 62 participants (100%) responded that they had used art images as a teaching tool.  
The ways in which they used art images ranged from using them as prompts for writing or 
discussion and vocabulary development, for expression and as a way for students to connect to 
their own life experiences, as an accompaniment to social studies and civics lessons, as well as to 
teach critical thinking skills. Additionally, in response to the question “How familiar are you 



with the Visual Thinking Strategies (VTS©) model of discussing art images?” 86% (53) of 
respondents had at least some knowledge of the method or had used it extensively, while 14% 
(9) said they had not heard of it at all. Furthermore, when responding to the question, “How 
familiar are you with the term visual literacy?” 90% (56) of the participants said they had 
familiarity with the term. Only 10% (6) said they either had no familiarity or did not respond to 
the question.  

In summary, the four institutes attracted a varied group of participants, many who had 
some experience working with ELLs/immigrant populations, were familiar with VTS©, used art 
images in their classrooms or as a daily part of their museum work, and had some knowledge of 
visual literacy. Given that these educators already had some sort of background in the areas in 
which the institutes provided professional development, we asked them what they hoped to get 
from the work they would be engaging in during the course of these institutes. The responses to 
these questions were open-ended and wide-ranging; however, a few key themes emerged from 
the responses. Those themes were:  

 
1. To learn new ideas, strategies, resources, and techniques for teaching. Some 

participants stated this as a general desire, others pertaining directly to their work 
with ELLs. Some participants spoke specifically about developing new skills for 
using art and art images in their work with ELLs, but others wanted to learn 
techniques to embed this into any content-based course; 

2.  To gain a better understanding of ELLs and the challenges they face; 
3. To learn more about the CALTA21 curriculum; 
4. To have a meaningful dialogue with other instructors; 
5. To have an opportunity to learn VTS© from Visual Understanding in Education 

(VUE) instructors. 
 

On the final day of the institute, an exit survey was distributed. Again, 62 participants 
completed this survey. The survey first asked participants to describe what new knowledge they 
had acquired during the institute. Participants were asked to detail what new knowledge they had 
acquired during the institute. All participants stated that they had increased their knowledge in 
the area of VTS and visual literacy. They reported having a better understanding of both the VTS 
method as well as the need for students to improve visual literacy. The participants felt they had 
a better understanding of how they could implement VTS and visual literacy with the 
populations that they served, had a better understanding of how to paraphrase responses, to better 
facilitate VTS discussions, and, in many cases, how to be better listeners and allow the students 
to take the lead in discussions. Additionally, participants stated that they learned how to make art 
more accessible to all students, as well as to be more patient with the process. 

We also asked participants how their understanding of visual literacy had changed as a 
result of the institute. Less than 1% of the participants reported not having experienced any 
change in their understanding of visual literacy. The majority expressed an enhanced 
understanding of visual literacy and its value across disciplines. The participants felt more 
comfortable teaching an arts-based curriculum, as well as using art images to engage students, as 
a result of the institute. Participants felt an increased confidence with visual literacy. 

When asked how their understanding of English Language Learners has changed as a 
result of their learning in the institutes and how it will impact their future interactions with ELLs. 
The majority of participants (87%) felt that their understanding of ELLs had changed as a result 



of the institute. They reported that they had a better understanding of ELLs in general, as well as 
a greater sense of the diversity of the needs of the ELL population. More importantly, 
participants became more aware that this population of students came with their own extensive 
body of knowledge that could be tapped in both classroom and museum environments. The 
participants felt that the institutes affirmed the relevance of visual literacy and the Visual 
Thinking Strategies model as a tool for working with ELL populations. 

The final survey question asked participants if they had achieved their learning goals as a 
result of the institute. All respondents (100%) replied in the affirmative. In providing comments 
to us, they added that they enjoyed the institutes, found them informative and practical, and 
looked forward to future collaborations with the project. The following quote is an example of 
the impact the institutes had on the participants: "I wanted to thank you so much for letting me 
participate in the Institute. I have been talking and thinking about it non-stop ever since. Truly 
mind-opening."   
 In a final note, we wish to report some unintended, albeit, positive outcomes that resulted 
from our work. In response to the demand created by the four original institutes, we were asked 
to create five additional ones. These institutes occurred at the following venues: El Museo del 
Barrio, January 2013; the Brooklyn Museum, October 2013; the Everson Museum, November 
2013; the Katonah Museum of Art, September/October 2014; and the El Paso Museum of Art, 
November 2014. These institutes came about as a result of the original four. Participants from 
those institutes invited CALTA21 to create institutes for them. Two of the museums have 
adopted the CALTA21 institute model, demonstrating that the project has sustainability. 

 
 


